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Early Years Policy 
 

“Play is central to a child’s learning process. Play is a child’s work” Froebel 1905 
Philosophy 
 
We support the view of scientific evidence, brain studies and child development work that young children 
learn best through play. Play is an easy means of learning for young children, as they are naturally drawn to 
it and want to get involved. They often seem most at ease when in a play situation. Lally (1991) talks in 
terms of play being the “perfect vehicle” because children are naturally motivated through it.  She suggests 
that play can offer children opportunities to “explore and discover, construct, repeat and consolidate, 
represent, create, imagine and socialise.” This approach to the Foundation Stage informs all our practice. 
The Foundation Stage is an integrated part of our Eko family of schools. 
 
Aims  

This policy aims to ensure: 

● That children access a broad and balanced curriculum that gives them the firm foundations of 
knowledge and skills needed for good progress through school and life 

● Quality and consistency in teaching and learning so that every child makes good progress and no 
child gets left behind 

● close partnership working between practitioners and with parents and/or carers 
● Every child is included and supported through equality of opportunity and anti-discriminatory 

practice 

 
Eko schools are inclusive settings where we offer rich and stimulating Early Years environments in which 
children can reach their full potential. We aim to encourage all our children to be creative and develop 
leadership skills through a mixture of independent and adult focus activities.  
 
1. The principles that underpin our practice 
 
In order to create an environment which allows children to develop as creative, reflective and innovative 
learners, we believe that young children need:- 
 

✓ Opportunities to play  
✓ A flexible approach to the session 
✓ Time to play with few interruptions; if children know they have time to pursue activities they will 

be more motivated to concentrate, persevere and be successful 
✓ Space, as movement is central to young children’s development and learning.  
✓ Opportunities to communicate with others as they investigate or solve problems 
✓ Opportunities to work independently or in groups 
✓ Opportunities to enable them to think creatively and imaginatively 
✓ To express fears or relive anxious experiences in a safe environment 
✓ Opportunities to take risks and make mistakes 
✓ Practitioners who support learning through planned play activity, extend and support children’s 

spontaneous play, and extend and develop children’s language and communication in their play 
✓ A wide range of activities and resources to choose both indoors and outdoors 
✓ To be taught skills and knowledge and provided with opportunities to learn independently. 
✓ An environment which is well organised, planned and resourced 
✓ Parents and practitioners working together 
✓ A setting where all children’s experiences are valued and reflected in the environment 
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2. What our Eko Early Years environments look like 
 
All our Eko Early Education learning environments are organised so that children have equal access to all of 
the seven areas of learning: 
 

1. Personal, Social and Emotional Development 
2. Physical Development 
3. Communication and Language 
4. Literacy 
5. Mathematics 
6. Understanding the World 
7. Expressive Arts and Design 

 
Children move freely between indoors and outdoors making choices from child initiated activities and adult 
focused activities. All resources are accessible, well-organised and labelled to enable children to be 
independent and replace after use, for example aprons on pegs and dustpans and brushes. We have 
specific areas where children can make a mess, be quiet and reflective, concentrate, or be active and 
vigorous. We ensure that we use resources and equipment which reflect the diversity of traditions, cultures 
and beliefs. Interactive displays are used throughout the setting to simulate children’s natural enquiry.  
 

Outdoor play:  
Young children are active physically, they need space to move freely and spontaneously. Their motor 
development is at a crucial stage and the outdoors seems the most natural place to ensure children have 
plenty of space. We operate an open system in Eko Early Years settings; where the children are free to 
explore inside and outside throughout their session. We plan for the outside space, in the same way we do 
inside areas, to harness the richness of the whole setting and covering all areas of learning.  
 

We believe the outdoor area is crucial; many children have limited opportunity to play outdoors in a safe 
and secure environment. The benefits of spending time outdoors connecting to nature is something that is 
highly valued in Eko Early Years settings; we follow a Forest School ethos as far as possible in our settings or 
in local parks. 
 
3. The curriculum 

Our Eko Early Years settings follow the curriculum as outlined in the 2017 statutory framework of the EYFS. 

Our children follow a broad foundation stage curriculum. We offer children a setting rich in learning 
experiences which they access through their play. Alongside this we foster an environment where children 
belong and are supported in taking risks, testing their ideas and extending their own learning. We believe 
that children are born with a natural enthusiasm and love for learning. It is our responsibility to develop 
and nurture this through the characteristics of effective learning. 
 
The characteristics of effective learning are: 

● Playing and exploring (engagement) 
● Active learning (motivation) 
● Creating and thinking critically (thinking) 

These characteristics are integral to the experience we offer for Early Years learners in Eko schools. They                 
are carefully considered when planning, assessing and monitoring the curriculum. Eko schools use the              
‘Learning Dinosaurs’ to make the characteristics easy for the children to identify and understand. Three of                
the Characteristics are explicitly explained to the children in nursery through the dinosaurs to help the                
children self-assess, celebrate achievements and set targets for themselves. In Reception all of the              
Characteristics are taught and then referred to and used in the same way. The use of the Dinosaurs                  
motivates the children and specific praise means they are aware when they have displayed the               
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Characteristics. Through this focus on the Characteristics of Effective Learning infusing all areas of provision               
and practice children in Eko schools are engaged, active, resilient learners who are constantly developing               
their ability to think critically.   

Planning:  
Planning in the Early Years is child centred and focused around play. Provision is carefully planned for across                  
all learning areas and divided into themes. The starting point for these themes originate with the children’s                 
interests or are seasonal (for example religious or cultural celebrations). The plans are differentiated right               
from learners who are unable to access Development Matters, right through the ages and stages in                
Development Matters and beyond. Next steps are identified from the planning and are specific and               
achievable. Planning is completed in teams, involving all members of staff. In the planning there are strong                 
links to high quality texts and also meaningful cross curricular links. All staff recognise that while learning                 
objectives should be met, the way this is achieved is flexible; there is freedom to follow the interests and                   
play of the child to achieve learning outcomes.   

4. Data 

Collecting data:  
Eko Trust schools use the Development Matters document to assess children and collect observations and               
samples of work connected to these objectives. These ‘Learning Journeys’ are then collated either              
electronically or on paper in files. For pupils not able to access Development Matters, the use of                 
Development Journals is recommended. There is an expectation that data is collected on an ongoing basis                
and a pupil tracking grid updated a minimum of once a half term, with best practice being every two weeks.                    
Pupil progression in writing is collected in a separate book and pupil phonics data is collected by the                  
phonics leads. Data on the characteristics of effective learning is also collected termly.  

Ongoing assessment is an integral part of the learning and development processes. Staff observe pupils to                
identify their level of achievement, interests and learning styles. These observations are used to shape               
future planning. Practitioners also take into account observations shared by parents and/or carers. A              
baseline assessment of children is completed after 15 sessions of being in the setting. This involves                
assessing wellbeing, involvement, characteristics, prime and specific areas of learning. 

At the end of the EYFS, staff complete the EYFS profile for each child. Pupils are assessed against the 17 
early learning goals, indicating whether they are: 

Meeting expected levels of development 

Exceeding expected levels or,  

Not yet reaching expected levels (‘emerging’) 

The profile reflects ongoing observations and discussions with parents and/or carers. The results of the 
profile are then shared with parents and/or carers.  

Using data:  
The above collected data is analysed carefully by school leaders. Trends and gaps are identified and this is                  
then fed back to the Early Years staff through pupil progress meetings. Clear, timely actions are identified                 
and agreed. The data is used to check all children are on track to meet their targets and if this is not looking                       
likely, interventions are decided and then liaisons with SENCOS and specialists (eg speech therapists) are               
planned in if needed. After analysing the data recommendations for both pupils and provision are made.  

Monitoring and Moderation:  
The effectiveness of teaching and learning and provision are monitored weekly through learning walks.              
Children’s Learning Journeys are also scrutinised regularly. Feedback is precise and prompt with targets set               
for the following round of monitoring. The use of Ecers and Sstew for monitoring identifies three new                 
target areas as well as three areas to revisit from previous monitoring so changes made become                
embedded. Monitoring is closely tied to the Professional Improvement Plans of the staff so that               
recommendations are consistent and manageable. Monitoring is linked to the School Development Plan of              
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the school. Moderation between classes and nursery and reception happens regularly within settings and              
takes place termly between Eko schools.  

 
5. The role of the adults in Early Education 
 
The main and most effective way adults are used across Eko schools is to support learning through high                  
quality play interactions with the children. High standards of oracy are expected from adults to positively                
impact the children’s communication skills through play.  All adults contribute to planning, assessment and              
record keeping. Teaching Assistants/Nursery Officers are expected to take ownership of planning and             
preparation of their phonics groups. Some Eko schools have a designated additional adult who plans and                
delivers intervention groups using information from pupil progress meetings.    

All adults working in Eko Early Years settings:  
 
✓ enjoy the children in their care 
✓ make warm, sensitive relationships with children by taking time to tune into the children 
✓ show an interest in what children do and say in order to understand, appreciate and value them 

as individuals 
✓ understand individual children’s interests and ways of learning  
✓ spend time listening to children and responding to their needs 
✓ demonstrate sensitivity about when to join in play and when to retreat 
✓ support children by providing strategies to deal with difficulties such as sharing and making 

friends 
✓ follow our agreed practices for developing sustained, shared thinking 
✓ ensure that all activities are given the same status e.g. indoors/outdoors 
✓ sensitively intervene in children’s play by offering skills and knowledge 
✓ sensitively intervene in children’s play by providing commentary to extend and develop children’s 

play through sustained shared thinking  
✓ plan experiences to meet the children’s needs based on ongoing recorded observations and 

assessments 
✓ observe and make notes on all children and use the information gained from these observations 

to plan the next stages for individual and groups of children 
✓ discuss and share this information with colleagues on a regular basis  
✓ know and plan for their different responsibility each day  
✓ encourage the children to reflect on their learning 

 
6. Working with Parents as Partners 
 
How do we do this in Eko Early Years settings? 

• Staff show respect and understanding for the role of the parent in their child’s education 
• Staff listen to parents accounts of their child’s development and any concerns they have 
• Arrangements for settling in are clear and flexible to give children time to become secure 
• All parents are made to feel welcome, valued and necessary through a range of opportunities 
• Knowledge and expertise of parents and other family adults are used to support the learning 

opportunities provided in the setting 
• Staff use a variety of ways to keep parents fully informed about the curriculum 
• Parents and staff talk about and record information about the child’s progress 
• Relevant learning and play activities are continued at home 

 
How do we do this? 

• Families are visited at home shortly before their child starts school 
• Each parent has a meeting with the class teacher before their child starts school/nursery when the 

procedures for settling in are explained 
• The settling in procedures are flexible for each child 
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• The parents/carers must stay for the first few sessions to help the staff build a positive relationship 
with the child 

• When the staff think the child is ready, the parent/carer may leave the child for a short period, but 
stay in the building 

• If the staff feel confident that the child may be left, the parents may leave for a short time, leaving 
an easily accessible contact number for the parent to swiftly return if necessary 

• Once the child is confident and has established a positive relationship with staff s/he can be 
introduced to tidy up time and story time 
 

It is essential that parents leave contact and emergency numbers 
 
Toilet training: 
It is our expectation that children who are enrolling for our nursery are toilet trained when they start, 
however if a child is not toilet trained they shall not lose their place.  We have several support systems 
which families can use for advice and support in order to toilet train their child. Our EYFS leaders and 
SENCOs all work with families on their toilet training.  
 
 

5 


